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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Chancellor’s School 

Number of pupils in school  1210 

Proportion (%) of pupil premium eligible pupils 13.31% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 
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Date this statement was published 21 December 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Mr D Croston 

Pupil premium lead Mrs K Goodman 

Governor / Trustee lead Mr I Pattrick 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £108,870 

Recovery premium funding allocation this academic year £17,545 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0.00 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£126,415 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Chancellor's School, we are committed to ensuring that all our students achieve and 
make the best possible progress regardless of the challenges they face. We strongly 
believe that achievement for all students, including those from disadvantaged back-
grounds, is best fostered through a culture of high expectations and good quality teach-
ing and learning supported by timely and bespoke intervention where necessary. 

Therefore, whilst quality first teaching is central to our approach to narrow gaps in at-
tainment for all pupils at the school, our pupil premium strategy is designed to help our 
disadvantaged students at all Key Stages and of all prior attainment levels to thrive and 
achieve the highest possible outcomes, both within the classroom and through addi-
tional support. This includes educational recovery through engaging with the most ef-
fective recovery programmes including Excellence for Everyone, The National Tutoring 
Programme and the School Led Tutoring Programme.  

We do not make assumptions about disadvantage, and the strategies we use are diag-
nostic, personalised and targeted to the specific needs of the individual student. 

When making decisions about how best to use pupil premium funding, we ensure that 
the money allocated to our school is used solely for its intended purpose and we look 
carefully at the latest research into optimising achievement across the spectrum of stu-
dent backgrounds, and adapt this as appropriate, to meet the needs of our students. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 The achievement of pupil premium students starting at the school is 
lower than non-pupil premium. Students arrive from primary school with 
average scaled scores 5.13 points below non-pupil premium students.  

2 Reading ages are lower than expected for pupil premium students with 
the difference between pupil premium and non-pupil premium students 
on entry to the school at -2.25 years  

3 There is a higher prevalence of SEN amongst pupil premium students. 
(Proportion of students who are pupil premium with SEN is 19.52% 
compared with 11.00% for non- pupil premium.) 

4 Whilst progress of PP students has remained broadly in line with non-
PP students in KS3, historical data shows that from Year 9 onwards the 
attainment gap grows.  
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5 There is a trend that students who are eligible for the pupil premium 
present a poor comprehension of metacognition and self-regulation.  

6 Attendance for pupil premium students is lower the school average. 
(2019 -1.9%, 2020 -1.3%, 2021 -3.6%) 

7 School closures has had a significant impact on some disadvantaged 
students affecting their wellbeing and emotional resilience. 

8 Some students who are eligible for pupil premium have low aspirations 
due to the pressures and educational experiences of their 
parents/carers. Whilst GCSE results for PP students have shown a year 
on year improvement (APS compared with FFT 50: 2018 -0.45, 2019 -
0.26, 2020 +0.60, 2021 +0.48) but outcomes are still a priority as 
achievement and progression to the Sixth Form remains below non-
pupil premium students. (PP retention to 6th Form 2019 11%, 2020 16%, 
2021 41%) 

9 Students eligible for the Pupil premium may not have the same co-
curricular opportunities and therefore lack the cultural capital that 
supports a well-balanced education. As the school has below average 
numbers of pupil premium students (13.3, Nat 20.8%) these 
opportunities are more challenging to provide on a wide scale. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improve the transition and accelerate the 
learning of Year 7 pupil premium students. 

Year 7 pupil premium students are effectively 
supported and well inducted in their first year at 
the school, with individual plans devised to 
provide the academic and pastoral support 
required for future success. 

Accelerated progress of pupil premium 
students through high quality teaching and 
learning 

Progress of pupil premium students matches 
that of non-pupil premium students and quality 
assurance of lessons with disadvantaged 
students in show there is equal engagement 
and progress for all students. 

Regular data tracking to ensure effective 
and timely intervention for pupil premium 
students to prevent a gap developing from 
Year 9 onwards. 

Timely and targeted interventions based on 
robust assessment of academic achievement 
and data on behaviour and attendance will 
ensure progress remains consistent for all 
students. Pupil premium students have priority 
access to intervention activities. 

Ensure pupil premium students have full 
access to enrichment activities 

Development of cultural capital and increased 
aspiration leading to higher % progression of 
pupil premium students to KS5 and higher 
education. 
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Parental engagement remains strong. Pupil premium students are offered priority for 
Parent Evenings and take first priority when 
contacting home.   

Pupil premium students are highlighted as 
a priority for classroom learning  

All pupil premium students are clearly identified 
and are marked high priority on seating plans.  

Pupil premium will be considered first for the 
following;  

· Questioning  

· Groupings  

· Challenge and Support 

· Marking and feedback 

Each pupil premium student will have 
personalised strategies identified in each class 
to support their learning. 

Attainment of disadvantaged students 
continues to improve to match non-pupil 
premium students 

The gap in achievement continues to close 
between these 2 groups to reach a difference 
of 0 when comparing target to achieved 
grades. 

Maintain the uptake of EBacc subjects for 
disadvantaged students at KS4 

All students are offered the EBacc pathway 
regardless of ability and the percentage uptake 
is equal between disadvantaged and non-
disadvantaged students. 

Improve the attendance of pupil premium 
students 

Through a combination of increased parental 
engagement, bespoke attendance 
programmes, rewards and sanctions the 
attendance of pupil premium students reaches 
95% or higher. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £73,300 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Pupil premium students 
have first access to 
relevant intervention 
programmes. These can 
be subject specific, for 
behaviour, attendance, 
outreach, careers or for 
their attitude to school 
and self 

Considerable scientific data support the idea 
that negative outcomes for children can be 
prevented. Effective prevention depends 
largely on early educational intervention 

Early educational intervention with 
disadvantaged children—To what effect? 
(Sharon Landesman Ramey, Craig T. Ramey, 
2005.) 

Research has found that disadvantaged pupils 
have been worst affected by the impact of the 
pandemic. It is therefore more important than 
ever that school strategies focus on support for 
disadvantaged pupils. 

https://educationendowmentfoundation.org.uk/
guidance-for-teachers/using-pupil-premium 

 

1,4, 5, 6, 8 

Quality first teaching 
strategies to benefit 
pupil premium in 
addition to all other 
students 

More successful schools have an ethos of high 
attainment for all pupils. They view each pupil 
as an individual and consciously avoid 
stereotyping disadvantaged pupils by referring 
to them as a group 

https://assets.publishing.service.gov.uk/govern
ment/uploads/system/uploads/attachment_data
/file/473976/DFE-
RS411_Supporting_the_attainment_of_disadva
ntaged_pupils_-
_briefing_for_school_leaders.pdf  

Supporting high quality teaching is pivotal in 
improving children’s outcomes. Indeed, 
research tells us that high quality teaching can 
narrow the disadvantage gap.  

https://educationendowmentfoundation.org.uk/
education-evidence/guidance-reports/effective-
professional-development  

1, 2, 4, 5, 6, 8  

To support parental 
engagement, home 
school communication 
is regularly reviewed 
and disadvantaged 

Parents play a crucial role in supporting their 
children’s learning, and levels of parental 
engagement are consistently associated with 
better academic outcomes. 

1, 4, 6, 8 

https://www.sciencedirect.com/science/article/pii/S0962184905801349
https://www.sciencedirect.com/science/article/pii/S0962184905801349
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
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students are offered 
personalised booking 
for Parent Evenings 
where necessary and 
take priority when 
contacting home. 

https://educationendowmentfoundation.org.uk/
education-evidence/guidance-
reports/supporting-parents  

Cycle of CPD for whole 
staff on metacognition, 
self-regulation, retrieval 
practices, questioning, 
oracy, literacy, marking 
and feedback, SMART 
provision challenge and 
other subjects identifies 
as a need. 

Promoting effective professional development 
(PD) plays a crucial role in improving 
classroom practice and pupil outcomes 

https://educationendowmentfoundation.org.uk/
education-evidence/guidance-reports/effective-
professional-development  

Professional development can improve the 
quality of existing staff and adapt the teachers’ 
skills and knowledge to the school’s and 
students’ needs. It can provide teachers with 
the tools and knowledge needed to tackle the 
school’s tangible challenges 

OECD (2012), Equity and Quality in Education: 
Supporting Disadvantaged Students and 
Schools, OECD Publishing. 
http://dx.doi.org/10.1787/9789264130852-en  

1, 2, 5, 8 

Annual and ongoing 
CPD for new staff on 
‘PP First’ Charter and 
regular revisiting of 
CPD programme for the 
full staff body. 

Once a new programme or practice is 
integrated into the normal routines of a school, 
there is a risk of assuming that the 
implementation process requires no further 
leadership support; however, to ensure that the 
changes brought to a school can be sustained, 
school leaders should continuously 
acknowledge, support, and reward its use. 

https://d2tic4wvo1iusb.cloudfront.net/eef-
guidance-
reports/implementation/EEF_Implementation_
Guidance_Report_2019.pdf  

1, 4, 5, 8 

Intervention classes for 
KS3 students with low 
literacy and numeracy 

More successful schools seek out strategies 
best suited to addressing individual needs, 
rather than simply fitting pupils into their 
existing support strategies. These schools tend 
to provide both individual support for pupils that 
have very specific learning needs, and group 
support for pupils with similar needs. 

https://assets.publishing.service.gov.uk/govern
ment/uploads/system/uploads/attachment_data
/file/473976/DFE-
RS411_Supporting_the_attainment_of_disadva
ntaged_pupils_-
_briefing_for_school_leaders.pdf  

 

1, 2, 4, 8 

Reading packages 
including Lexia across 
all Key Stages. 

Literacy is key to learning across all subjects in 
secondary school and a strong predictor of 
outcomes in later life. 
https://educationendowmentfoundation.org.uk/

1, 2, 4, 8,  

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
http://dx.doi.org/10.1787/9789264130852-en
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/implementation/EEF_Implementation_Guidance_Report_2019.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/implementation/EEF_Implementation_Guidance_Report_2019.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/implementation/EEF_Implementation_Guidance_Report_2019.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/implementation/EEF_Implementation_Guidance_Report_2019.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
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education-evidence/guidance-reports/literacy-
ks3-ks4  

Library lessons and 
Reading Fluency 
Project 

Reading enjoyment has been reported as more 
important for children’s educational success 
than their family’s socio-economic status 

OECD (2002) Reading For Change 
Performance And Engagement Across 
Countries - Results From PISA 2000. 

Research reports a link between library use 
and reading for pleasure; 

Clark, C. and Hawkins, L. (2011) Public 
Libraries and Literacy: Young people’s reading 
habits and attitudes to public libraries, and an 
exploration of the relationship between public 
library use and school attainment: London: 
National Literacy Trust 

1, 2, 4, 8,  

Purchase of standard 
diagnostic tests (CAT4, 
& NGRT) and training 
for staff to interpret the 
results using ImpactEd. 

An important consideration when making 
decisions about how to support low attaining 
pupils is exactly what it is they are struggling 
with. Diagnostic assessment can do this. 

https://assets.publishing.service.gov.uk/govern
ment/uploads/system/uploads/attachment_data
/file/739722/literacy_and_numeracy_catch_up_
strategies_amended_july-
2018_amended_10.09.18.pdf  

When used effectively, diagnostic assessments 
can indicate areas for development with 
individual pupils or across classes and year 
groups. Some methods can also help teachers 
isolate the specific misconceptions pupils might 
hold. 

https://educationendowmentfoundation.org.uk/
public/files/Diagnostic_Assessment_Tool.pdf  

 

1, 3, 8 

Disadvantaged students 
work is given priority for 
checking and feedback. 

Providing feedback is a well-evidenced and 
has a high impact on learning outcomes. 
Effective feedback tends to focus on the task, 
subject and self-regulation strategies: it 
provides specific information on how to 
improve. 
https://educationendowmentfoundation.org.uk/
education-evidence/teaching-learning-
toolkit/feedback  

1, 4, 8 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £32,500 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/739722/literacy_and_numeracy_catch_up_strategies_amended_july-2018_amended_10.09.18.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/739722/literacy_and_numeracy_catch_up_strategies_amended_july-2018_amended_10.09.18.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/739722/literacy_and_numeracy_catch_up_strategies_amended_july-2018_amended_10.09.18.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/739722/literacy_and_numeracy_catch_up_strategies_amended_july-2018_amended_10.09.18.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/739722/literacy_and_numeracy_catch_up_strategies_amended_july-2018_amended_10.09.18.pdf
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
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Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Small group 
tuition using 
National 
Tutoring 
Programme in 
partnership with 
The Brilliant 
Club, School 
Led Tutoring 
and in school, 
small group 
tuition 

Evidence shows that small group tuition is effective 
and, as a rule of thumb, the smaller the group the 
better. Some studies suggest that greater feedback 
from the teacher, more sustained the engagement in 
smaller groups, or work which is more closely matched 
to learners’ needs explains this impact. Once group 
size increases above six or seven there is a noticeable 
reduction in effectiveness. The average impact of the 
small group tuition is four additional months’ progress, 
on average, over the course of a year.  

https://educationendowmentfoundation.org.uk/educati
on-evidence/teaching-learning-toolkit/small-group-
tuition 

1, 4, 8 

Targeted in 
school and after 
school 
intervention 
sessions for 
students in KS4. 

The average impact of approaches involving extending 
school time is about an additional three months’ 
progress over the course of a year. The average 
impact is influenced by the targeted use of before and 
after school programmes, which have higher impacts 
on average.  

https://educationendowmentfoundation.org.uk/educati
on-evidence/teaching-learning-toolkit/extending-
school-time  

1, 4, 8 

Catch up 
numeracy and 
literacy support 
at KS3. 

Evidence suggests that transfer and transition 
experiences differ for different types of pupils and that 
different support mechanisms for these pupils can help 
facilitate effective transition. Effective practice includes 
identifying drops in attainment during transitions and 
developing strategies to address these at the start of a 
new school year. 

(Taverner, S., Baumfield, V., Clark, J., Fisher, P.,Hall, 
I., Mei Lin., Smith, P. and Todd, L. (2001) Transition 
between Key Stages in Schools, Final Report for the 
Department of Local Government, Transport and the 
Regions (DLTR), Department of Education, University 
of Newcastle upon Tyne.) 

1, 2, 3, 8 

Contingency 
fund to resource 
events, 
equipment and 
acute wellbeing 
issues so that 
timely and 
appropriate 
financial support 
is available for  
all 
disadvantaged 
students 
removing 
barriers to full 
participation. 

Beyond a certain level of investment what matters 
most is how funding is allocated to schools and 
students that are most in need of additional resources. 

OECD (2017), The Funding of School Education: 
Connecting Resources and Learning, OECD 
Publishing, Paris. 
http://dx.doi.org/10.1787/9789264276147-en  

 

 

1, 4, 6, 7, 8 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
http://dx.doi.org/10.1787/9789264276147-en
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Academic 
support for the 
most able 
through a range 
of strategies 
including the 
Aim Higher 
provision and 
Brilliant Club’s 
Scholars 
Programme. 

Successful support was not about a single 
intervention, such as mentoring or tutoring. Rather it 
was about tailoring support to pupils’ needs across 
four areas: academic extension (and support if 
necessary); cultural enrichment; personal 
development; and addressing material poverty. 

https://assets.publishing.service.gov.uk/government/u
ploads/system/uploads/attachment_data/file/915619/R
esearch_to_understand_successful_approaches_to_s
upporting_the_most_academically_able_disadvantage
d_pupils.pdf  

1, 4, 8 

Targeted SEND 
provision and 
personalised 
intervention 

Considering how classroom teachers and teaching 
assistants can provide targeted academic support, 
including how to link structured one-to-one or small 
group intervention to classroom teaching, is likely to 
be a key component of an effective Pupil Premium 
strategy. 

https://educationendowmentfoundation.org.uk/public/fil
es/Publications/Pupil_Premium_Guidance_iPDF.pdf 

3,4  

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £20,615 

Activity Evidence that supports this approach Challen
ge 
numbe
r(s) 
addres
sed 

Excellence 
for 
Everyone 
(EFE) - A 
large team 
of staff 
working with 
targeted 
students are 
involved in 
the EFE 
programme 
looking at 
the following 
five key 
strands: 

- Attenda
nce 

- Engage
ment  

Studies in England suggest that different socioeconomic groups 
have similar levels of aspiration for their future outcomes and that 
differences in participation rates in higher education are largely 
driven by academic attainment. Given the broad range of 
attitudes, behaviours and beliefs surrounding aspirations in 
communities with higher rates of poverty, schools should avoid 
generalisations. Aspiration interventions without an academic 
component are unlikely to narrow the disadvantaged attainment 
gap. Teacher expectations play a role in shaping pupil outcomes 
and teachers should aim to communicate a belief in the academic 
potential of all pupils. 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/aspiration-interventions   

 

1, 4, 5, 
6, 8 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/915619/Research_to_understand_successful_approaches_to_supporting_the_most_academically_able_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/915619/Research_to_understand_successful_approaches_to_supporting_the_most_academically_able_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/915619/Research_to_understand_successful_approaches_to_supporting_the_most_academically_able_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/915619/Research_to_understand_successful_approaches_to_supporting_the_most_academically_able_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/915619/Research_to_understand_successful_approaches_to_supporting_the_most_academically_able_disadvantaged_pupils.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
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- Independ
ence  

- Behaviou
r for 
Learning  

- Cultural 
Capital 

Bespoke 
attendance 
support 
programmes 
focussed 
around 
positive 
reinforceme
nt 

Well-designed school communications can be effective for 
improving attainment and a range of other outcomes, such as 
attendance. 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-
reports/supporting-
parents/EEF_Parental_Engagement_Guidance_Report.pdf  

1, 4, 6, 
7, 8 

Pastoral 
support 
team to 
challenge 
and support 
academic, 
SEMH and 
wellbeing 
issues. 

Strong pastoral care can not only increase student positive 
involvement, motivation and engagement with school life 
generally, but also in lessons with their teachers.  

(Bryk, A. S., Lee, v. and Holland, P. B, 1993; Freiberg et 
al., 2009) 

1, 4, 6, 
7, 8  

Holiday 
activities to 
prevent 
holiday 
hunger and 
learning 
loss. 

School holidays are a period of concern for some families. There 
is growing attention from education professionals as to whether 
children from disadvantaged backgrounds experience holiday 
learning loss. The negative impact summer holidays may have 
potentially makes this period important in closing the outcomes 
gap between more and less disadvantaged children. 

(DFE, 2019. Analytical associate pool. Summary of recent small-
scale research projects) 

1, 2, 7, 8 

Extensive 
extracurricul
ar 
programme 
to enrich 
experiences 
of all 
students in 
the school. 

Taking part in after school clubs was thought to have a range of 
positive benefits. These included providing access to enriching 
new experiences, providing opportunities for children to succeed, 
fostering self-esteem and confidence, supporting the academic 
curriculum, improving fitness, providing opportunities to socialise, 
as well as opportunities for relaxation and enjoyment. 

https://www.natcen.ac.uk/media/1135452/the-value-of-after-
school-clubs-for-disadvantage-children.pdf  

4, 7  

Breakfast 
and 
Homework 
Clubs to 
support 
wrap around 
care and 
educational 
achievemen
t 

Providing a healthy school breakfast at the start of the school day 
can contribute to improved readiness to learn, increased 
concentration, and improved wellbeing and behaviour. 

https://www.gov.uk/guidance/breakfast-clubs-programme-2021-
2023  

Some pupils may not have a quiet space for home learning – it is 
important for schools to consider how home learning can be 
supported (e.g. through providing homework clubs for pupils). 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/homework  

 

1, 6, 7, 8 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf
https://www.tandfonline.com/doi/full/10.1080/02643944.2021.1918227
https://www.tandfonline.com/doi/full/10.1080/02643944.2021.1918227
https://www.natcen.ac.uk/media/1135452/the-value-of-after-school-clubs-for-disadvantage-children.pdf
https://www.natcen.ac.uk/media/1135452/the-value-of-after-school-clubs-for-disadvantage-children.pdf
https://www.gov.uk/guidance/breakfast-clubs-programme-2021-2023
https://www.gov.uk/guidance/breakfast-clubs-programme-2021-2023
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
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6th Form 
volunteers 
support via 
structured 
peer 
mentoring 

Mentoring in education involves pairing young people with an 
older peer or adult volunteer, who acts as a positive role model. 
In general, mentoring aims to build confidence and relationships, 
to develop resilience and character, or raise aspirations, rather 
than to develop specific academic skills or knowledge. 
Programmes which have a clear structure and expectations, 
provide training and support for mentors, and recruit mentors who 
are volunteers, are associated with more successful outcomes 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-
toolkit/mentoring?utm_source=/education-evidence/teaching-
learning-
toolkit/mentoring&utm_medium=search&utm_campaign=site_sea
rch&search_term=men  

4, 5, 7, 8 

 

Total budgeted cost: £126,415 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring?utm_source=/education-evidence/teaching-learning-toolkit/mentoring&utm_medium=search&utm_campaign=site_search&search_term=men
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring?utm_source=/education-evidence/teaching-learning-toolkit/mentoring&utm_medium=search&utm_campaign=site_search&search_term=men
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring?utm_source=/education-evidence/teaching-learning-toolkit/mentoring&utm_medium=search&utm_campaign=site_search&search_term=men
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring?utm_source=/education-evidence/teaching-learning-toolkit/mentoring&utm_medium=search&utm_campaign=site_search&search_term=men
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring?utm_source=/education-evidence/teaching-learning-toolkit/mentoring&utm_medium=search&utm_campaign=site_search&search_term=men
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring?utm_source=/education-evidence/teaching-learning-toolkit/mentoring&utm_medium=search&utm_campaign=site_search&search_term=men
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

The school has identified that achievement for disadvantaged students remains a key priority. 

We are pleased with the improvement we have seen for the last 4 years where the school has 

been on a steady rise in the attainment and progress of disadvantaged students [APS 

compared with FFT 50: 2018 (-0.45), 2019 (-0.26), 2020 (+0.60) and whilst there was a 

regression in 2021 (0.48).] This trend is reflected nationally, due to the increased impact of 

Covid-19 on disadvantaged students.  

We recognise that the changes we have made in quality first teaching have had a positive 

impact on all students, and so the gap between the disadvantaged and non-disadvantaged 

remains present, and although it is closing, [APS compared with FFT50: 2018 (-0.62), 2019 (-

0.68), 2020 (-0.37), 2021 (-0.25)] supporting disadvantaged students remains a key priority.  

Academic expectations remain high for all students including EBacc entry across the school 

population at 79% (68.5% PP). All students are strongly encouraged to follow this pathway at 

KS4 where appropriate to their educational potential. The average number of exam entries is 

also high at 8.20 (8.1 for PP) compared with 7.85 nationally, and uptake for Triple Science is 

equal at 16% for PP and non-PP students in 2021.  

As a result of the pandemic, the whole school attendance in 2021 was lower (94%), than in 

previous years, and in 2021 the attendance of pupil premium students (89.7%) remained lower 

than the average for the school. Attendance of all students remains a priority, but a particular 

focus on improving the attendance of Pupil premium students is still needed. 

We used the National Tutoring Programme (NTP) and more than 90 students (majority PP) in 

Key Stage 4 benefitted from 3:1 tutoring in English, Maths or Science delivered by the Brilliant 

Club.  

The impact of the Excellence for Everyone programme for the 3 years preceding the pandemic 

was significant. Small cohorts of Pupil Premium students, along with other disadvantaged stu-

dents, were high profile and their needs and barriers to learning understood. For example in 

2021, Year 9 had made the most progress against FFT targets (+0.36) between the Autumn 

and Spring performance data. This was the target year group for additional support through the 

Excellence for Everyone programme in Year 8 and 9. This programme will be extended in 

2021-2 to reach all year groups. 

Throughout both periods of home learning the school community made extensive efforts to 

support vulnerable students. After an initial audit, identified vulnerable students were targeted 

for intensive support including frequent, and in some cases daily, one to one contact from the 

pastoral team. The audit process was repeatedly reviewed so all students that required 
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intensive support were included. Home visits and referrals to external agencies were made for 

both medical and mental health issues. Further support with ICT equipment, internet access, 

weekly reading book deliveries and food parcels, were also extensively deployed. 

Students had access to live online lessons from the outset of the first period of home learning 

at KS4 and 5 and all lessons were live for all students during the second home learning period. 

Student attendance and engagement was monitored and submitted work was reviewed for 

effective progress. The data was collated and all students who were raising concerns in these 

areas were offered in school support alongside keyworker’s children. Uptake steadily increased 

through the first school closure and the success of this support led to a significant increase 

during the second period. By the end of the second period 107 students (9% of whole school) 

including 31 PP students (20% of PP students) were accessing in school provision. 

As a result of this extensive support network, relationships with harder to reach parents were 

strengthened and since returning to school these links have been maintained and developed 

as a model of home /school partnership to be included in future support systems. This will be 

particularly important in the next three years as the numbers of pupil premium students in the 

school continues to rise and the complexity of need, amplified by the effects of the pandemic 

make supporting this group of students more crucial than ever.  

Externally provided programmes 

Programme Provider 

National Tuition Programme The Brilliant Club 

The Scholars Programme The Brilliant Club 

NACE Challenge Framework National Association for Able Children in 
Education (NACE) 

Excellence for Everyone Challenge Partners 

Lexia Reading  Cambium Learning Group 

HAPpy Holiday Activity Programme   Hertfordshire County Council & Herts Sports 
Partnership 

 

 
  


